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Abstract: The formation of self-efficacy (SE) is crucial for pre-service teachers (PSTs) in IPG 

since it promotes their ability to handle classroom challenges effectively, manage diverse 

potential students, and encourage learning participation in class. The formation of self-efficacy 

is also important to develop confidence among PSTs due to the future roles of educators in the 

education system. Thus, it is important to determine the contribution of gender and academic 

achievement towards Self-Efficacy formation among PSTs. Using the Teacher Self-Efficacy 

instrument with a sample of 208 respondents, the findings indicated that overall, SE was at a 

high level. However, no significant differences were found between male and female PSTs, nor 

was there a meaningful correlation between academic achievement and SE. Similarly, no 

significant differences were observed in academic achievement across genders. These results 

suggest that self-efficacy among PSTs in this context is largely independent of gender and 

academic background. Instead, SE may be shaped by other contributing factors beyond 

academic achievement alone. Therefore, while gender differences remain an important 

consideration in teacher education, the development of SE should also integrate other elements 

such as institutional support and curriculum design, and practicum experiences. 

 

Keywords: Academic Achievement; Pre-Service Teachers; Self-Efficacy; Teacher Training 

Institute 

___________________________________________________________________________ 

1. Introduction 

 

Pre-Service Teachers (PSTs) today will be teachers in the future, forming the future generation 

to lead the country in a better direction. Therefore, academic achievement is a key indicator for 

evaluating the PSTs' educational progress, particularly whether they have achieved the standard 

of an effective teacher. On the other hand, most scholars agree that SE is a crucial non-

intellectual component in improving academic performance (Basith et al., 2020; Meera & 

Jumana, 2015). The importance of SE also plays an important role in the education of PSTs by 

shaping their perceptions of their capability to plan, execute, and manage instructional 

strategies, influencing their persistence, classroom management, and effectiveness in fostering 

student learning. (Cai et al., 2022). However, while acknowledging the importance of self-

efficacy (SE) in the success of pre-service teachers (PSTs), many scholars argue that academic 

achievement alone is not sufficient to support its formation. Vatou et al. (2025) emphasize the 

role of a supportive educational environment, particularly at the institutional level, while 

Dilekli and Tezci (2020) highlight the influence of cultural and gender-related factors that also 

contribute significantly to the development of SE. Education for PSTs starts with IPG, where 
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all the curricula are planned and centralized by the Ministry of Education (MoE), whereas in 

China, Canada, and Australia, the responsibility for managing PSTs' education program is 

managed by states and governments (Chee Choy et al., 2020; Yanmei et al., 2024). Centralized 

management gives advantages in the education process for PSTs in ensuring that the national 

philosophy of education can be applied in the learning and teaching process in IPG, also 

assessing the quality of PSTs' education, regardless of location, gender, or culture, resulting in 

equity and consistency in the education progress of PSTs.  

 

The role of IPG is seen as important in shaping the SE of PSTs because there are studies that 

state the importance of the environment and experience inside and outside the education system 

among the factors that are related to SE and academic success (Hinduja et al., 2024). Another 

study related to the components of SE focused on cognitive factors, such as studies by Hayat 

et al. (2020) and Koyuncuoglu (2023), social class, or social support, studies by Chen et al. 

(2025) and Tan et al. (2023), and motivation studies by Celcima et al. (2024) and Li et al. 

(2023). Other factors that need to be considered in SE are gender differences (Heber Dumanjug 

et al., 2024; Wang & Yu, 2023), since it is related to the physiological and psychological needs 

between genders. According to Delbouh et al. (2025), teachers' professional performance and 

teaching experience are highly influenced by their gender position; thus, there has been 

significant interest in educational studies to uncover the gender differences and their effect on 

the educational field. Thus, this study explored the formation of self-efficacy from the 

perspectives of gender and academic achievement, while also recognizing the need to account 

for additional contributing factors beyond academic achievement alone. 

 

2. Literature Review 

 

Teacher self-efficacy refers specifically to educators' perception of their ability to effectively 

manage classrooms, engage students, and deliver effective instruction (Tschannen-Moran & 

Hoy, 2001). Realizing the importance of teacher self-efficacy, they developed three key 

constructs that influence a teacher’s self-efficacy beliefs, which are: 1) Efficacy for Student 

Engagement, 2) Efficacy for Instructional Strategies, and 3) Efficacy for Classroom 

Management. The factor of student engagement significantly enhances teachers' self-efficacy 

by promoting a sense of competence and confidence as engaged students provide feedback, 

enabling PSTs to reflect on their teaching method (Emiru & Gedefaw, 2024; Lugnasin & 

Espinosa, 2024). The instructional strategy components, on the other hand, can enhance 

teachers' self-efficacy, as they help PSTs develop the confidence and competence to deliver 

instruction with diverse learners in a classroom effectively (Asare & Amo, 2023; Ma et al., 

2021). In addition, classroom management is a component that helps PSTs build confidence in 

creating structured and positive learning environments to foster academic success (Sciuchetti 

& Yssel, 2019; Slater & Main, 2020). These three components are crucial in developing the 

skills and confidence needed to create positive, productive learning environments for students. 

Consequently, SE can affect students’ achievements indirectly or directly. According to Jerrim 

et al. (2023), the teachers’ behaviors and practices towards the challenges in the classroom 

were indirectly driven by SE, while the role modelling attitude shown by teachers with higher 

SE directly affects the students in engaging in the learning process. Despite that, a few scholars 

have argued that not only SE in teachers has a positive effect on students’ achievements 

(Pekrun, 2021). Culture can also affect the level of SE in teachers since diversity of culture is 

an important element in the learning process for equal and inclusive education (Dahalan et al., 

2023; Wawrosz & Jurásek, 2021). In addition, Choi & Lee (2020) state that the level of SE in 

accepting diversity in students makes the learning more meaningful and effective, as the 

teachers have more confidence in engaging students with various cultures and beliefs. 
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Malaysia's collectivist culture emphasizes values rather than individuality, such as social 

harmony, family influence, and adherence to traditional norms that play a significant role in 

shaping gender SE among PSTs (Ahmad et al., 2018; Azmi et al., 2023; Sumari et al., 2019). 

These collective values influence how both genders perceive their beliefs in teaching, making 

it essential to consider cultural context when evaluating and supporting SE development in 

Malaysian teacher education programs. Although the country of Malaysia has various cultures 

that differ according to the state, the centralized management system by the government can 

ensure that the national philosophy of education can be embedded as a core foundation in pre-

service teacher education. The NPE uses the term as the holistic development of individuals, 

which can be defined as the principle that, regardless of gender, all individuals have rights and 

equal opportunities to develop their potential, resulting in an equal learning process for PSTs 

in education programs. Despite the importance of SE for PSTs' careers, research specifically 

focused on SE concerning gender is somewhat limited. Most of the studies in the teachers' 

context in Malaysia use in-service teachers as a sample for SE (Amatan & K Han, 2020; Gopal 

et al., 2024; Hasaidi & Thambu, 2018; Raja Yusof & Nik Yaacob, 2022). There are a few 

studies outside the Malaysian context that focus on the SE among PSTs, such as studies by 

(Delbouh et al., 2025b; Moraga-Pumarino, Salvo-Garrido, & Vesnia Ortiz-Cea, 2025; Muega-

Geronimo & Carlos, 2023; Navarro et al., 2022), which indicate that there is a gender difference 

in SE among PSTs, resulting in the need to explore the differences in gender towards the PSTs' 

education system in Malaysia. Thus, the current studies are likely to discover the level of SE 

and the differences in gender among PSTs in Malaysia and discuss the factors related to the 

findings. 

 

3. Methodology 

 

This study used a quantitative method, specifically a survey questionnaire, to investigate SE 

toward academic achievement among PSTs in IPG. The study sample comprises 208 PSTs in 

year 4 in IPG 2024. According to Mumtaz et al. (2020), a minimum of 30 people can be used 

in most of the behavioral research, with 50 to 100 samples frequently needed for basic 

regression analysis. Thus, the number of 208 samples is considered adequate for this study. 

This study uses a simple random sampling method to ensure an unbiased representation of the 

population by guaranteeing every member has an equal chance of being selected, reducing the 

possibility of skewed results and allowing for reliable generalizations about the broader group. 

The method of collecting the data was using self-assessment with the researcher's 

administration of the items. 

 

4. Results 

 

The sample size consists of 208 individuals, with the majority being female, 61.1%, and male, 

38.9%. The academic distribution was 56.3% first-class, 42.3% upper second-class, and 1.4% 

lower second-class. The IPG distribution reveals that 16.3% from IPG Kampus Kota Bharu, 

14.9% IPG Kampus Tun Hussein Onn, 14.4% IPG Kampus Darul Aman,13.9% IPG Kampus 

Sultan Mizan, 13.5% IPG Kampus Pendidikan Teknik, 13.0% IPG Kampus Tunku Bainun, 

12.0% IPG Kampus Perlis, and 1.9% IPG Kampus Rajang.  
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Table 1: Demographic Data of Respondents 

Demographic Data Count Column N % 

Gender 
Male 81 38.9% 

Female 127 61.1% 

Academic 

First Class 117 56.3% 

Upper Second Class 88 42.3% 

Lower Second Class 3 1.4% 

IPGK 

IPGKPT 28 13.5% 

IPGKSM 29 13.9% 

IPGKTHO 31 14.9% 

IPGKKB 34 16.3% 

IPGKDA 30 14.4% 

IPGKTB 27 13.0% 

IPGKP 25 12.0% 

IPGKRajang 4 1.9% 

 

4.1 What is the level of Self-Efficacy among PSTs in IPG? 

Three categories, low, medium, and high, were used to determine the pre-service teacher's 

degree of SE based on the study (Tahsildar, 2019). PSTs with mean scores between 1 and 3 had 

low scores. PSTs with mean scores between 4 and 6 were medium, while those with mean 

scores between 7 and 9 had a high level of self-efficacy. The findings discovered that the 

participants had a mean self-efficacy score of 7.18, with a high sense of efficacy. This indicates 

that, on average, the participants reported a relatively high level of self-efficacy. However, the 

score is not at the very top of the scale, suggesting that while they generally perceive 

themselves as capable, their confidence is not at an extreme level. 

 
Table 2: Level of Self-Efficacy 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Self-Efficacy 208 4 9 7.18 .958 

Valid N (listwise) 208     

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Classroom 

Management 

208 4 9 7.26 1.154 

Instructional Strategies 208 4 9 7.14 1.059 

Student Engagement 208 3 9 7.13 1.097 

Valid N (listwise) 208     

 

4.2 What is the difference in Self-Efficacy between Genders among PSTs in IPG? 

An independent sample T-test analysis was used to differentiate the mean score of Self-Efficacy 

between male and female students. The test shows that the value of t (206) = 1.884, p = .061, 

is not significant. Although male students (M = 7.33, SD = 0.888) reported slightly higher 

scores than female students (M = 7.08, SD = 0.991), this difference did not reach the 

conventional threshold for statistical significance (p < .05). In simpler words, gender did not 

affect the self-efficacy level among PSTs. 
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Table 3: Independent Sample T-Test analysis of self-efficacy based on gender 

Group Statistics 

 Gender N Mean Std. Deviation Std. Error Mean 

Self-Efficacy 
Male 81 7.33 .888 .099 

Female 127 7.08 .991 .088 

 

Independent Samples Test 

 

Levene's 

Test for 

Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df 

Significance 

M
ea

n
 

D
if

fe
r
en

ce
 

S
td

. 
E

rr
o

r 

D
if

fe
r
en

ce
 95% Confidence 

Interval of the 

Difference 

One-

Sided p 

Two-

Sided p 
Lower Upper 

Self-

Efficacy 

Equal variances 

assumed 
2.774 .097 1.884 206 .030 .061 .255 .135 -.012 .522 

Equal variances 

not assumed 
  1.931 183.901 .028 .055 .255 .132 -.006 .516 

 

4.3 What is the difference in gender towards academic achievement among PSTs in IPG? 

A two-way ANOVA test was conducted to see if there was a significant difference in academic 

achievement. This analysis also aims to see the effect of gender and academic achievement on 

teacher self-efficacy. Male and female students are divided into three types of achievement, 

namely first-class achievement, upper second-class achievement, and lower second-class 

achievement. The effects of gender F (2,202) = .034, p= .853, academic achievement F (2,202) 

= 1.240, p= .292 and interaction effects (2,202) = .242, p= .786 were not significant. The 

analysis revealed that both academic background and gender had small effects on self-efficacy 

scores. The partial eta squared value for academic background was 0.012, indicating that it 

accounted for approximately 1.2% of the variance in self-efficacy. In comparison, gender had 

an even smaller effect, with a partial eta squared of 0.002, explaining only 0.2% of the variance. 

These results suggest that neither academic background nor gender had a substantial impact on 

self-efficacy in this sample. 

 
Table 4: The difference in academic achievement between genders 

Descriptive Statistics 

Dependent Variable:   TSES 

Gender Academic Mean Std. Deviation N 

Male 

First Class 7.4072 .81693 44 

Upper Second Class 7.2548 .99425 35 

Lower Second Class 7.0833 .47140 2 

Total 7.3333 .88819 81 

Female 

First Class 7.1941 .90747 73 

Upper Second Class 6.9119 1.09149 53 

Lower Second Class 7.4167 . 1 

Total 7.0781 .99124 127 

Total 

First Class 7.2742 .87709 117 

Upper Second Class 7.0483 1.06154 88 

Lower Second Class 7.1944 .38490 3 

Total 7.1775 .95840 208 
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Levene's Test of Equality of Error Variancesa,b 

 Levene Statistic df1 df2 Sig. 

TSES Based on Mean 2.052 4 202 .088 

Based on Median 2.019 4 202 .093 

Based on Median and with 

adjusted df 

2.019 4 196.318 .093 

Based on trimmed mean 2.045 4 202 .089 

Tests the null hypothesis that the error variance of the dependent variable is equal across groups. 

a. Dependent variable: TSES 

b. Design: Intercept + Gender + Academic + Gender * Academic 

 
Tests of Between-Subjects Effects 

Dependent Variable:   TSES 

Source 

Type III 

Sum of 

Squares 

df 
Mean 

Square 
F Sig. 

Partial Eta 

Squared 

Noncent. 

Parameter 

Observed 

Powerb 

Corrected 

Model 
6.363a 5 1.273 1.399 .226 .033 6.994 .488 

Intercept 1181.993 1 1181.993 1299.228 <.001 .865 1299.228 1.000 

Gender .031 1 .031 .034 .853 .000 .034 .054 

Academic 2.257 2 1.128 1.240 .292 .012 2.480 .268 

Gender * 

Academic 
.439 2 .220 .242 .786 .002 .483 .088 

Error 183.773 202 .910      

Total 10905.521 208       

Corrected 

Total 
190.135 207       

a. R Squared = .033 (Adjusted R Squared = .010) 

b. Computed using alpha = .05 

 

4.4 What is the correlation between academic achievements and Self-Efficacy among 

PSTs in IPG? 

A Pearson product-moment correlation was conducted to examine the relationship between 

academic achievement and self-efficacy. The results indicated that there was no significant 

relationship between the two variables, r (206) = .102, p = .143. This suggests that higher 

academic achievement was not associated with higher levels of self-efficacy among pre-service 

teachers. Thus, to enhance the SE among PSTs, a few factors need to be considered. Although 

the findings show negative results, indicating that higher academic achievement was associated 

with slightly lower self-efficacy scores, the relationship can be ignored due to the weak and 

not statistically significant relationship. 

 
Table 5: Correlation between academic achievements and Self-Efficacy 

Correlations 

 Academic SE 

Academic 

Pearson Correlation 1 -.102 

Sig. (2-tailed)  .143 

N 208 208 

SE 

Pearson Correlation -.102 1 

Sig. (2-tailed) .143  

N 208 208 
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5. Conclusion 

 

These findings reveal that PSTs exhibit high levels of SE, a critical predictor of their future 

classroom effectiveness. Below, we contextualize these results through two lenses: (1) 

institutional support and curriculum design, and (2) practicum experiences. The Institute of 

Teacher Education (IPG) plays an important role in shaping the quality and professionalism of 

future educators in Malaysia. Through a well-designed curriculum that integrates theory, 

practicum, and professional development, IPG ensures that PSTs are not only knowledgeable 

in their subject areas but also competent in applying effective teaching strategies (Syed 

Mustapa et al., 2024). In addition, the IPG also obtained regular feedback from school 

administrators within a year of being placed at the school and found that 99.33 percent of 

schools were satisfied with their performance in schools (Syed et al., 2022). Nonetheless, while 

theoretical models and syllabi provide foundational knowledge, they offer limited guidance on 

how to navigate the practical realities of classroom teaching. PSTs often face diverse 

challenges and issues that can hinder the effective delivery of education (Eğinli & Solhi, 2021; 

Yin, 2019). As a result, the elevated levels of SE observed in this study may be attributed to 

these broader experiential influences beyond formal instruction.  

 

Among the other components to enhance the SE among PSTs to become effective teachers is 

to provide more space for practicum sessions for PSTs. Realizing the importance of practicum 

for PSTs, IPG has taken an initiative to increase the time spent on practicum to 40%, causing 

more time for them to integrate, apply, and gain information on how to handle pedagogy, 

instruction, and classroom management. This suggestion is supported by a study conducted by 

De Guise et al. (2024) and Manowaluilou & Reeve (2022), who stated that the practicum period 

is one of the important components that can help PSTs prepare and increase their level of SE. 

The PSTs in IPG were going through 3 phases of practicum sessions, with phase 1 being 4 

weeks, phase 2 being 8 weeks, and phase 3 being in the final year, with 12 weeks (Ros Amisha 

Shabudin et al., 2017)  In comparison with other countries, the time spent by PSTs in practicum 

sessions was six weeks, with at least two different schools for the UK, Japan was minimum 4 

weeks in one schools and a whole year of final year with five sessions roughly 7 weeks for 

session in various schools for Finland (Shiobara, 2023; Sokka-Meaney & Haring, 2018). PSTs' 

self-efficacy developed because of the mastery experience they obtained during their 

practicum. This extended period allows them to experience various stages of the school 

calendar, manage classroom routines, and engage with students in meaningful ways.  

 

The second discussion is about the difference in self-efficacy among genders toward academic 

achievements among PSTs in IPG.  The findings of this research were supported by (Amatan 

et al., 2020; Maryam Norazan, 2023; Rosman Salubin et al., 2023; Syed Ali et al., 2014) in the 

Malaysian teachers’ context, and yet, a study done by Keten (2022) and Agormedah et al. 

(2022) outside Malaysian contexts indicates that females were more effective in student 

engagement and classroom management than men. It indicates mixed results in confirming the 

difference in SE among genders. It may be due to several factors, since the finding shows no 

difference in gender towards self-efficacy among PSTs, such as equal opportunities in training. 

This focus on providing uniform opportunities for skill-building and competence development 

can lead to similar levels of SE between genders. Malaysia's collectivist culture plays a pivotal 

role in fostering equal positive beliefs among male and female PSTs. In collectivist societies 

like Malaysia, there is a strong emphasis on group harmony, cooperation, and mutual support, 

which creates inclusive educational environments where both genders are encouraged to 

participate equally. The factor that contributes to development in SE is not only based on 

academic factors but also beyond that, with the influence of culture, gender roles, and family 
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beliefs (Liberatore & Wagner, 2020; Moraga-Pumarino et al., 2025). Therefore, the related 

parties need to consider other elements not only academic achievements, but also factors 

mentioned above to enhance the SE among PSTs in IPG when reforming the curriculum in 

teacher training institutes.  

 

Despite that, the effect of gender on SE among PSTs should not be underestimated, since a few 

studies show the difference in SE among male and female teachers (Abidin et al., 2019; 

Agormedah et al., 2022), where the change in the educational landscape leads to more 

challenging education in the future. According to Ikhlas & Rosa (2023), there is a difference 

in technological self-efficacy among genders, with males exhibiting higher SE than women. 

This may be due to how males perceive technological advancement compared to women, or 

gender roles factors that assume that women are less capable of using technology (Sobieraj & 

Krämer, 2020). 

 

While this study highlights the importance of IPG towards the development of SE, a few 

limitations need to be considered to generalize this finding towards the PSTs context in 

Malaysia. This study focused on PSTs in the IPG context, while in teachers' education in 

Malaysia, two entities produce future teachers, which are IPG and IPTA. The IPG system was 

to produce future teachers in primary schools and IPTA for secondary schools. Since culture 

and the role of the institution are among the factors that contribute to SE among PSTs, it is 

important to expand this research on the IPTA context because of the different systems and 

assessment of the institution. In addition, the culture of PSTs in IPG and IPTA was different 

since it focuses on a different curriculum, which is for primary or secondary schools.  

 

Acknowledgement  

The authors would like to express their gratitude to the Universiti Teknologi Mara (UiTM) for 

the support provided in this research. Special thanks are extended to the Institut Pendidikan 

Guru Malaysia (IPGM) for their kind cooperation in facilitating the data collection process. 

  

Conflict of interest  

No potential conflict of interest was reported by the authors. 

 

References 

 

Abidin, A., Mansor, A., & Wahab, J. (2019). Self-Efficacy Based on Gender Among Teachers 

of Sekolah Menengah Kebangsaan Agama in Malaysia. International Journal of 

Academic Research in Business and Social Sciences, 9(5), 1063–1070. 

Https://Doi.Org/10.6007/IJARBSS/V9-I5/6487 

Agormedah, E. K., Ankomah, F., Frimpong, J. B., Quansah, F., Srem-Sai, M., Hagan Jr, J. E., 

& Schack, T. (2022). Investigating Teachers’ Experience and Self-Efficacy Beliefs 

Across Gender in Implementing the New Standards-Based Curriculum in Ghana. In 

Frontiers in Education. 

Ahmad, M. H., Ab Hamid, M. R., & Binti Azizan, N. A. (2018). IMPACT OF CULTURE ON 

THE ACCEPTANCE AND OUTCOMES OF ASSESSMENT CENTRE METHOD. 

Journal Of Quality Measurement and Analysis JQMA, 14(1), 23–43. 

Https://Www.Ukm.My/Jqma/V14_1/Jqma-14-1-Paper3.Pdf 

Amatan, M. A., & K Han, C. G. (2020). Ke 21 (Differences in Demographic Factors in Teacher 

Self-Efficacy and 21st Century. Journal of Advanced Research in Social and 

Behavioural Sciences, 1(1), 536. 

https://asianscholarsnetwork.com/asnet-journals


 International Journal of Advanced Research in Education and Society 
e-ISSN: 2682-8138 | Vol. 7, No. 5, 619-630, 2025 

https://asianscholarsnetwork. com/asnet-journals  

 

627 

Asare, P. Y., & Amo, S. K. (2023). Developing Preservice Teachers’ Teaching Engagement 

Efficacy: A Classroom Managerial Implication. Cogent Education, 10(1). 

Https://Doi.Org/10.1080/2331186x.2023.2170122 

Azmi, S. F., Marof, A. A., Abdullah, H., & Zarimohzzabeih, Z. (2023). Independent And 

Interdependent Self-Construal on Communication Styles Among the Malaysian 

Young Adults. International Journal of Academic Research in Business and Social 

Sciences, 13(16). Https://Doi.Org/10.6007/Ijarbss/V13-I16/18728 

Basith, A., Syahputra, A., & Aris Ichwanto, M. (2020). Academic Self-Efficacy as Predictor 

of Academic Achievement. JPI (Jurnal Pendidikan Indonesia), 9(1), 163. 

Https://Doi.Org/10.23887/Jpi-Undiksha.V9i1.24403 

Cai, Z., Zhu, J., & Tian, S. (2022). Preservice Teachers’ Teaching Internship Affects 

Professional Identity: Self-Efficacy and Learning Engagement as Mediators. 

Frontiers In Psychology, 13. Https://Doi.Org/10.3389/Fpsyg.2022.1070763 

Celcima, D., Osmani, F., Bardhi, E. K., & Icka, E. M. (2024). The Relationship Between 

Academic Motivation and Self-Efficacy in Undergraduate Students: Kosovo Case. 

Revista De Gestão Social E Ambiental, 18(1), E07755. 

Https://Doi.Org/10.24857/Rgsa.V18n1-193 

Chee Choy, S., Dinham, J., Sau, J., Yim, C., & Williams, P. (2020). Comparing Reflective 

Practices of Pre-Service Teachers in Malaysia and Australia: A Mixed-Methods 

Approach. Issues In Educational Research, 30(4), 2020. 

Chen, C., Zhu, Y., & Xiao, F. (2025). Research on the Relationship Between Social Support 

and Academic Self-Efficacy Among College Students: A Multivariate Empirical 

Analysis. Frontiers In Public Health, 13. 

Https://Doi.Org/10.3389/Fpubh.2025.1507075 

Choi, S., & Lee, S. W. (2020). Enhancing Teacher Self-Efficacy in Multicultural Classrooms 

and School Climate: The Role of Professional Development in Multicultural 

Education in The United States and South Korea. AERA Open, 6(4), 

233285842097357. Https://Doi.Org/10.1177/2332858420973574 

Dahalan, N., Ahmad, Y., & Makhsin, M. (2023). Pengaruh Efikasi Kendiri Terhadap 

Kompetensi Budaya Dalam Kalangan Pelajar Program Pendidikan Guru di Malaysia. 

International Journal of Modern Education, 5(17), 178–185. 

Https://Doi.Org/10.35631/IJMOE.517014 

De Guise, A.-A., Girard, S., & Boulanger, M. (2024). Pre-Service Physical Education 

Teachers’ Perceptions of Anticipated Challenges and Needs During Teacher 

Education Programs. Canadian Journal of Higher Education. 

Https://Doi.Org/10.47678/Cjhe.Vi.189943 

Delbouh, A., Jalila El Ghordaf, Abdallah Taia, Oufroukhi, M., & Haddad, S. (2025a). 

Exploring Pre-Service Teachers’ Self-Efficacy in Practicing Sustainable Gender 

Equality: A Case Study from Morocco. Frontiers In Education, 10. 

Https://Doi.Org/10.3389/Feduc.2025.1539087 

Delbouh, A., Jalila El Ghordaf, Abdallah Taia, Oufroukhi, M., & Haddad, S. (2025b). 

Exploring Pre-Service Teachers’ Self-Efficacy in Practicing Sustainable Gender 

Equality: A Case Study from Morocco. Frontiers In Education, 10. 

Https://Doi.Org/10.3389/Feduc.2025.1539087 

Dilekli, Y., & Tezci, E. (2020). A Cross-Cultural Study: Teachers’ Self-Efficacy Beliefs for 

Teaching Thinking Skills. Thinking Skills and Creativity, 35, 100624. 

Https://Doi.Org/10.1016/J.Tsc.2019.100624 

Eğinli, İ., & Solhi, M. (2021). The Impact of Practicum on Pre-Service EFL Teachers’ Self-

Efficacy Beliefs: First Step into Professionalism. Shanlax International Journal of 

Education, 9(4), 223–235. Https://Doi.Org/10.34293/Education.V9i4.4135 

https://asianscholarsnetwork.com/asnet-journals


 International Journal of Advanced Research in Education and Society 
e-ISSN: 2682-8138 | Vol. 7, No. 5, 619-630, 2025 

https://asianscholarsnetwork. com/asnet-journals  

 

628 

Emiru, E. K., & Gedefaw, M. T. (2024). The Effect of Teacher Self-Efficacy on Learning 

Engagement of Secondary School Students. Cogent Education, 11(1). 

Https://Doi.Org/10.1080/2331186x.2024.2308432 

Gopal, B., Cheah, K., Lee, S., Zabidi, A., Razak, A., Pengurusan, J., Pendidikan, D., 

Pendidikan, F., & Malaya, U. (2024). EFIKASI KENDIRI GURU DAN 

KEBERKESANAN SEKOLAH DI SEKOLAH KEBANGSAAN DI SELANGOR, 

MALAYSIA. Jurnal Kepimpinan Pendidikan. 

Hasaidi, M., & Thambu, N. (2018). EFIKASI KENDIRI GURU PENDIDIKAN MORAL DI 

SEKOLAH MENENGAH: SATU KAJIAN RINTIS MORAL TEACHERS’ SELF-

EFFICACY IN SECONDARY SCHOOL: A PILOT STUDY. Muallim Journal of 

Social Sciences and Humanities, 2(3), 161–176. 

Hayat, A. A., Shateri, K., Amini, M., & Shokrpour, N. (2020). Relationships Between 

Academic Self-Efficacy, Learning-Related Emotions, And Metacognitive Learning 

Strategies with Academic Performance in Medical Students: A Structural Equation 

Model. BMC Medical Education, 20(1). Https://Doi.Org/10.1186/S12909-020-

01995-9 

Heber Dumanjug, Serato, J., Vicente, M. K., Jannah Panaguiton, & Recto, Z. S. (2024). 

Exploring Gender Differences in Self-Efficacy and Academic Performance Among 

College Students. Eduline Journal of Education and Learning Innovation, 4(3), 397–

409. Https://Doi.Org/10.35877/454ri.Eduline3037 

Hinduja, P., Mohammad, R. F., & Siddiqui, S. (2024). Factors Influencing Students’ Academic 

Self-Efficacy in Related Domains. SAGE Open, 14(4). 

Https://Doi.Org/10.1177/21582440241289738 

Ikhlas, M., & Rosa, E. D. D. (2023). Technological Self-Efficacy of Preservice Teachers: The 

Role of Gender, Origin Area and Major Program. International Journal of Learning 

Technology, 18(4), 431–445. Https://Doi.Org/10.1504/Ijlt.2023.135909 

Jerrim, J., Prieto-Latorre, C., Marcenaro-Gutierrez, O. D., & Shure, N. (2024). Teacher Self-

Efficacy, Instructional Practice, And Student Outcomes: Evidence from the TALIS 

Video Study. American Educational Research Journal, 62(2), 378–413. 

Https://Doi.Org/10.3102/00028312241300265 

Keten, U. (2022). Pre-Service English Teachers’ Sense of Efficacy with Regard to Gender and 

Academic GPA. International Journal of Learning and Teaching, 14(2), 86–94. 

Https://Doi.Org/10.18844/Ijlt.V14i2.6653 

Koyuncuoglu, D. (2023). The Mediating Role of General Self-Efficacy in The Relationship 

Between Metacognition and Academic Success of University Students. International 

Journal of Modern Education Studies, 7(1). 

Https://Doi.Org/10.51383/Ijonmes.2023.302 

Li, N., Yang, Y., Zhao, X., & Li, Y. (2023). The Relationship Between Achievement 

Motivation and College Students’ General Self-Efficacy: A Moderated Mediation 

Model. Frontiers In Psychology, 13. Https://Doi.Org/10.3389/Fpsyg.2022.1031912 

Liberatore, M. J., & Wagner, W. P. (2020). Gender, Performance, And Self-Efficacy: A Quasi-

Experimental Field Study. Journal Of Computer Information Systems, 1–9. 

Https://Doi.Org/10.1080/08874417.2020.1717397 

Lugnasin, J., & Espinosa, D. (2024). Self-Efficacy and Students’ Engagement of English Pre-

Service Teachers: A Convergent Design. International Journal of Multidisciplinary 

Educational Research and Innovation, 2(4), 383–402. 

Ma, K., Cavanagh, M., & Mcmaugh, A. (2021). Preservice Teachers’ Reflections on Their 

Teaching Self-Efficacy Changes for The First Professional Experience Placement. 

Australian Journal of Teacher Education, 46(10), 62–76. 

Https://Doi.Org/10.14221/Ajte.2021v46n10.4 

https://asianscholarsnetwork.com/asnet-journals


 International Journal of Advanced Research in Education and Society 
e-ISSN: 2682-8138 | Vol. 7, No. 5, 619-630, 2025 

https://asianscholarsnetwork. com/asnet-journals  

 

629 

Manowaluilou, N., & Reeve, E. M. (2022). Pre-Service Teachers’ Self-Efficacy Support 

Systems Resulting in a Desire to Become Teachers. International Education Studies, 

15(2), 41. Https://Doi.Org/10.5539/Ies.V15n2p41 

Maryam Norazan. (2023). Perbezaan Faktor Jantina, Umur Dan Pengalaman Mengajar Dengan 

Tahap Efikasi Kendiri Dan Pelaksanaan Pendekatan Pengajaran Terbeza Guru Bahasa 

Melayu Sekolah Rendah . In JURNAL PENDIDIKAN BAHASA MELAYU (Pp. 38–

49). 

Meera, K. P., & Jumana, M. K. (2015). Self-Efficacy and Academic Performance in English. 

Research In Pedagogy, 5(2). Https://Doi.Org/10.17810/2015.13 

Moraga-Pumarino, A., Salvo-Garrido, S., & Ortiz-Cea, V. (2025). Gender, Self-Efficacy, And 

Academic Performance: Evidence in Business Education Program. Behavioral 

Sciences, 15(5), 563. Https://Doi.Org/10.3390/Bs15050563 

Muega-Geronimo, V., & Carlos, M. D. (2023). Gender-Based Analysis on Self-Efficacy 

Beliefs of Pre-Service Teachers and Their Readiness in Taking Licensure 

Examination. International Journal of Evaluation and Research in Education 

(IJERE), 12(3), 1536. Https://Doi.Org/10.11591/Ijere.V12i3.24461 

Mumtaz, A., Memon, Ting, H., Cheah, J.-H., Thurasamy, R., Chuah, F., Cham, T., Rahman, 

A., & Kajang, M. (2020). Journal Of Applied Structural Equation Modeling SAMPLE 

SIZE FOR SURVEY RESEARCH: REVIEW AND RECOMMENDATIONS. 

Journal Of Applied Structural Equation Modeling, 4(2), I–Xx. 

Navarro, M., Martin, A., & Gómez-Arízaga, M. P. (2022). Profiles Of Pre-Service Primary 

Teachers: Attitudes, Self-Efficacy, And Gender Stereotypes in Teaching Science and 

Mathematics. Eurasia Journal of Mathematics, Science and Technology Education, 

18(1), Em2062. Https://Doi.Org/10.29333/Ejmste/11483 

Pekrun, R. (2021). Teachers Need More Than Knowledge: Why Motivation, Emotion, And 

Self-Regulation Are Indispensable. Educational Psychologist, 56(4), 312–322. 

Https://Doi.Org/10.1080/00461520.2021.1991356 

Raja Yusof, R. N. A., & Nik Yaacob, N. R. (2022). Tahap Efikasi Kendiri Terhadap Aplikasi 

Teknologi Maklumat Dan Komunikasi Bagi Pengajaran Dan Pembelajaran Dalam 

Kalangan Guru Pendidikan Islam Sekolah Menengah Kebangsaan di Pulau Pinang. 

Asian People Journal (APJ), 5(1), 179–189. 

Https://Doi.Org/10.37231/Apj.2022.5.1.337 

Ros Amisha Shabudin, Ong Siow Kim, & Amar Shobha Sarna. (2017). The “Phase” Value of 

Practicum Phases 2 And 3. Tempawan. Https://Doi.Org/10.61374/Temp09.17 

Rosman Salubin, M., Jasmon, N., Tun, K., & Onn, H. (2023). Efikasi Kendiri Guru Pendidikan 

Khas Lepasan Program Intervensi Tambah Opsyen (Pito) Ipg Kampus Tun Hussein 

Onn Batu Pahat. International Journal Of Educational Research On Andragogy And 

Pedagogy -Ijerap.Com, 1(1), 2023. 

Sciuchetti, M., & Yssel, N. (2019). The Development of Preservice Teachers’ Self-Efficacy 

for Classroom and Behavior Management Across Multiple Field Experiences. 

Australian Journal of Teacher Education, 44(6), 19–34. 

Https://Doi.Org/10.14221/Ajte.2018v44n6.2 

Shiobara, F. (2023). Reflections On International School Practicums by Pre-Service Teachers. 

JALT Postconference Publication, 2022(1), 44. 

Https://Doi.Org/10.37546/Jaltpcp2022-06 

Slater, E. V., & Main, S. (2020). A Measure of Classroom Management: Validation of A Pre-

Service Teacher Self-Efficacy Scale. Journal Of Education for Teaching, 46(5), 616–

630. Https://Doi.Org/10.1080/02607476.2020.1770579 

https://asianscholarsnetwork.com/asnet-journals


 International Journal of Advanced Research in Education and Society 
e-ISSN: 2682-8138 | Vol. 7, No. 5, 619-630, 2025 

https://asianscholarsnetwork. com/asnet-journals  

 

630 

Sobieraj, S., & Krämer, N. C. (2020). Similarities And Differences Between Genders in the 

Usage of Computers with Different Levels of Technological Complexity. Computers 

In Human Behavior, 104, 106145. Https://Doi.Org/10.1016/J.Chb.2019.09.021 

Sokka-Meaney, E. L., & Haring, M. (2018). The Role of Teaching Practice in Finnish Teacher 

Education, With Particular Reference to the University Teacher Training School in 

Joensuu. Dimensions And Emerging Themes in Teaching Practicum, 36–51. 

Https://Doi.Org/10.4324/9781351209885-4 

Sumari, M., Baharudin, D. F., Khalid, N. M., Ibrahim, N. H., & Ahmed Tharbe, I. H. (2019). 

Family Functioning in a Collectivist Culture of Malaysia: A Qualitative Study. The 

Family Journal, 28(4), 396–402. Https://Doi.Org/10.1177/1066480719844334 

Syed Ali, S. K., Che Hassan, M. Z. C. H., & Jani, J. (2014). EFIKASI KENDIRI GURU 

PENDIDIKAN JASMANITERHADAP PELAKSANAAN PENGAJARAN MATA 

PELAJARAN PENDIDIKAN JASMANI. In Jurnal Kurikulum & Pengajaran Asia 

Pasifik. 

Syed Mustapa, S. I., Miskon, A. S., Md. Salleh, S., Jia Ni, N. A. C., Abdul Samad, N. F., & 

Salleh, N. D. (2024). Pembentukan Karakter Guru Dalam Kalangan Pelajar Institut 

Guru Malaysia (IPGM). Jurnal Penyelidikan TEMPAWAN, 11–22. 

Https://Doi.Org/10.61374/Temp02.24 

Syed, I., Saa'aban, S., & Md, S. (2022). ARTKEL KUALITI SISWA GURU LEPASAN IPG. 

Tahsildar, N. D. (2019). Afghanistan EFL Teacher Preparation Institutions and EFL Teaching 

Efficacy in Public Schools. Jeels (Journal of English Education and Linguistics 

Studies), 6(1), 111–134. Https://Doi.Org/10.30762/Jeels.V6i1.1144 

Tan, C. Y., Gao, L., Hong, X., & Song, Q. (2023). Socioeconomic Status and Students’ Science 

Self‐Efficacy. British Educational Research Journal, 49(4). 

Https://Doi.Org/10.1002/Berj.3869 

Tschannen-Moran, M., & Hoy, A. W. (2001). Teacher Efficacy: Capturing An Elusive 

Construct. Teaching And Teacher Education, 17(7), 783–805. 

Https://Doi.Org/10.1016/S0742-051X(01)00036-1 

Vatou, A., Evangelou-Tsitiridou, M., Zachopoulou, E., & Grammatikopoulos, V. (2025). 

Institutional Belonging and Social Self-Efficacy as Predictors of Perceived Ostracism 

Among Preservice Teachers. Education Sciences, 15(5), 552. 

Https://Doi.Org/10.3390/Educsci15050552 

Wang, L., & Yu, Z. (2023). Gender-Moderated Effects of Academic Self-Concept on 

Achievement, Motivation, Performance, And Self-Efficacy: A Systematic Review. 

Frontiers In Psychology, 14. Https://Doi.Org/10.3389/Fpsyg.2023.1136141 

Wawrosz, P., & Jurásek, M. (2021). Developing Intercultural Efficiency: The Relationship 

Between Cultural Intelligence and Self-Efficacy. Social Sciences, 10(8), 312. 

Https://Doi.Org/10.3390/Socsci10080312 

Yanmei, Z., Muhamad, M., Siti, S., & Mustakim. (2024). A Comparison of Pre-Service 

Teacher Educational Modes: Taking China, the United States, Canada, and Singapore 

as Examples. International Journal of Academic Research in Progressive Education 

and Development, Vol 13(1). Https://Doi.Org/10.6007/IJARPED/V13-I1/20045 

Yin, J. (2019). Connecting Theory and Practice in Teacher Education: English-As-A-Foreign-

Language Pre-Service Teachers’ Perceptions of Practicum Experience. Innovation 

And Education, 1(1). Https://Doi.Org/10.1186/S42862-019-0003-Z 

 

https://asianscholarsnetwork.com/asnet-journals

