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Abstract: The focus of this research is to study cooperative group learning as one of the types 

of grouping procedures in the language proficiency classroom. It will investigate the possible 

learning outcomes of cooperative groups including students’ academic achievements in their 

test scores in an English language classroom context. Besides that, this research will study the 

cooperative group learning attitudes and interest at the individual and group level. There are 

three learning strategies that are commonly used in a classroom. They are competitive, 

individualistic, and cooperative models of structuring students’ interaction in the classroom. 

In a competitive model, students will work against each other. While, in an individualistic 

model, students work alone with limited interaction in achieving their individual goals. 

However, in a cooperative model, students would work together to achieve common goals. A 

cooperative learning model refers to the use of a classroom technique in which students work 

on learning activities in small groups and receive feedbacks or recognition based on their 

performance. The task structure is the mix of activities that make up the learning effective 

Cooperative learning theory is applicable when students work together in a small group to 

ensure everyone can participate on a collective task that has been clearly assigned. The five 

essential components of cooperative learning are positive interdependence, face to face 

interaction, individual accountability, interpersonal and small-group skills, and group 

processing. This small-scale study will mainly look at four research questions to analyse the 

outcome of the cooperative group learning to help teachers and learners of ESL to have an 

effective lesson in the ESL classroom. 
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___________________________________________________________________________ 

 

1. Introduction 

 

This research is mainly conducted to explore the effectiveness of using cooperative group 

learning as one type of grouping procedures in the ESL language proficiency classroom. This 

research will further investigate the possible learning outcomes of cooperative group learning 

including students’ academic achievements in their assessment performance in an English 

language classroom context. Besides that, this research will study the cooperative group 

learning attitudes and interest at the individual and group level. There are three learning 

strategies that are commonly used in a classroom. There are competitive, individualistic, and 

cooperative models of structuring students’ interaction in the classroom. In a competitive 

model students will work against each other. While, in an individualistic model, students work 

alone with limited interaction in achieving their individual goals. However, in a cooperative 
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model, students work together to achieve common goal Garrote et al. (2017). A cooperative 

group learning model refers to the use of a lesson in which students would do learning activities 

in minimal number of students in a group and receive response or praises based on their quality 

of the task produced. The task comprises of various work that make enhance the learning 

effectively. Cooperative learning theory is applicable when students collaborate in a small 

group to ensure all the students can participate on a group task that has been clearly assigned.  

This small-scale study will mainly look at four research questions to analyse the outcome of 

the cooperative group learning to help teachers and learners of ESL to have an effective lesson 

in the ESL classroom. Cooperative group learning is being applied in the ESL classroom to 

help students practice transferable skills needed for the jobs in the 21st century employable 

skills like interacting and standing up firmly of own ideas, problem solving, or opposing ideas 

courteously. Cooperative group learning I believed to arouse interest in students to learn better 

together that would promote peer learning in the classroom. Incorporating and playing assigned 

role in a group can aid students them to achieve better results in the classroom and during their 

assessments. (Johnson and Johnson, 2008; Gillies, 2016). 

 

Background 

Teaching and learning English language should be conducted in a fun learning manner. 

Cooperative learning demonstrates an evidence-based teaching and learning strategy.  Teachers 

plan and prepare students to interact and working together in small groups by helping each 

other in learning processes. Basic cooperative learning methods include think-pair-share, 

reciprocal questioning, jigsaw, scripted cooperation, and group investigation. Think-pair-share 

is a discussion technique in which learners develop and share ideas in response to a question 

in pairs. Cooperative group learning engages students to collaborate in small groups of 3 

students or more to create a peer interactive learning together in the ESL classroom context. 

During cooperative learning activities students are exposed to perspectives that may be new, 

fresh ideas or contrary to their own. This would promote a healthy learning pattern in the 

classroom. Johnson, Johnson, and Holubec's (1994) theory have identified three types of 

cooperative learning groups: formal, informal, and base groups. Cooperative group learning 

promotes learning experience for the students while group work focusses more on the task 

achievement. In cooperative group learning, discussion task is planned beforehand, and 

students are carefully formed. Students of mixed abilities are chosen carefully and grouped 

accordingly by teachers for students to have a good interaction and learn from each other while 

working on a task given. Cooperative group learning is a teaching and learning strategy which 

uses small groups to promote students collaborating to maximize learning together (Johnson, 

et al., 2008).  

 

Hence, it is believed that Cooperative Group Learning helps to raise students’ overall 

achievement in the assessments. By working together in a cooperative group learning students 

can build positive relationships and create a good learning community that values 

multiculturalism and diversity. Cooperative group learning could create experiences that would 

improve learning skills and social skills among young adult learners in the college upscaling 

towards tertiary learning. Cooperative group learning is important in the 21st century because 

it provides a platform for students to develop interpersonal and small group skills needed at 

workplace in the future. Interpersonal skills would enable students to engage in discussions 

healthily and are able to solve problems in the workplace professionally. 

 

Statement of the Problem  

Based on previous literature there is a significant relationship between cooperative group 

learning and the teaching of productive skills of speaking and writing in the ESL classroom. 
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Theorists such as Vgotsky (1978) strongly mentioned and promoted the learning theories of 

cognitivism to achieve the zone of proximal development (ZPD) that an effective learning in 

the classroom first takes place in an active and healthy interaction among students before it 

becomes a constructive process for students to think and produce the work. According to, 

Johnson & Johnson, (1989, 2005) cooperative group learning model has been neglected in the 

management of classroom because of other learning models which promotes more individual 

learning in the classroom. 

 

 In this digital learning era, it has always been a norm for students to work in isolation on their 

own and give various excuses not wanting to work in pairs or groups instead they prefer to 

work alone with their technological gadgets individually. This has become a trend in the private 

college classrooms these days after the pandemic and it’s not a healthy pattern of teaching and 

learning in a long term. The support of digital learning is essential however, students must 

promote a healthy interaction and learning in groups to overcome the common problems being 

raised by students claiming to have social anxiety disorders when they are required to speak, 

present or work in groups in the ESL classrooms.  Moving towards the 21st century learning 

there is an urgent need for students to be taught how to be critical thinkers, risk takers, problem 

solvers and professional speakers in the future workplace.  

 

Therefore, to address the gap, this study intends to evoke the impact of cooperative group 

learning instructions on students’ speaking and writing performance in the classroom and 

students’ view on the use of cooperative group learning strategies in assessments. Cooperative 

group learning is a teaching learning strategy which is brain friendly to students. Students of 

this millennial era can learn socially, they would feel safe and less threatened to share ideas, 

opinions and experiences while working among group members. Apart from those, students 

also know what to expect, what to do and feel included in cooperative group learning that 

would promote the 3 c’s cooperate, collaborate, and communicate which is the key transferable 

skills needed in the workplaces in the 21st century. Lewis, B. (2019). 

 

Research Questions  

1) Is there any improvement in the assessment of students’ performance due to the 

implementation of cooperative group learning in the classroom? 

2) Does cooperative group learning motivates students towards effective speaking and writing 

skills in the ESL classroom? 

3) What are the challenges to implement a cooperative group learning in the ESL classroom in 

the 21st century classroom? 

4) How to overcome the challenges met in promoting and implementing Cooperative Group 

Learning in the ESL classroom? 

 

Research Objective 

Cooperative Group Learning would create teaching and learning activities and opportunities 

for students to. 

1) engage in subject specific discussions with peers in group /pair  

2) learn how to work cooperatively and support each other  

3) develop effective teamwork and communication skills 

4) build interpersonal and cross-cultural awareness in formal and social settings 
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Significance of Study  

The mini research is strongly believed to benefit several parties, namely the students, educators, 

and policy makers. The needs of the students will be concerned through identifying their 

attitudes and interest towards learning English language and improve on the most feared skills 

of speaking and writing through cooperative group learning. It is believed that cooperative 

group learning would enable students to have a proper and good flow of idea generation, 

enhance creative and critical thinking, adapting problem solving skills, communicate 

explicitly, impart leadership skills, and promote interpersonal and group communication skills.  

The findings of this research will further contribute to improving the students’ motivation 

towards productive skills of speaking and writing in the ESL classroom. Moreover, educators 

especially ESL teachers can use the findings as a reference in helping the ESL learners to 

further improve on their English language skills to guide their writing proficiency and boost 

their interest in English language academic speaking skills.  

 

The cooperative group learning is student centred which allows the educators to minimize 

traditional way of teaching method and focus on facilitating, observing students’ attitudes and 

give more constructive feedbacks for students self-learning and rectifying their mistakes there 

and then. Teachers and students will be highly motivated in an interesting and both ways 

interacting learning atmosphere classroom of the 21st century alongside with the help of the 

digital classroom to search for information to support the teaching and learning efficiently and 

effectively. 

 

This indirectly contributes to the increase in the scores and grades of speaking and writing 

assessments in the ESL classroom. It is hoped that the findings can further aid the Ministry of 

Higher Education and the policy maker, to re-evaluate the education curriculum in fulfilling 

the needs of teaching of ESL productive skills using cooperative group learning by providing 

sufficient workshops/seminars/talks/ supporting materials to the private colleges, educators, 

and students. Lastly, this study is also hoped to share the findings and contribute towards 

further improvement in the effort to enhance students’ English language towards future success 

in the 21st century working environment. 

 

Scope of the Study  

This study is based on only a small scale of sample size of 25 students. This study is conducted 

within a time frame of a semester approximately 12 weeks excluding examination weeks which 

began in January 2022 till May 2022. This research was conducted in a duration of 3 months 

of a studying semester. The study was carried out in an ongoing process as writing skill is a 

continuous process. The experiment was conducted by applying the cooperative group learning 

and the non-cooperative group learning. The research instruments were standardized and 

tailored by the content of the syllabus taught. Experimental and non-experimental groups were 

taught and tested on the same task. A pilot study was conducted beforehand to ensure the 

validity of the research. 

 

2. Preliminary Literature Review  

 

Over the years many researchers have thoroughly examined and experimented the cooperative 

group learning spectrum in the classrooms. There have been many studies that   have looked at 

cooperative group learning at higher learning institutions, science laboratory, and conventional 

classroom settings, and others. Evidence shows that if cooperative learning is carried out in the 

correct manner, then it does have positive effect on almost every learning outcome in any 

subjects. Cooperative group learning is beneficial for students’ better grades and performance 
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in class and on examinations, promotes higher-order thinking skills, and student motivation 

towards learning together and individually.  However, cooperative learning does contain slight 

weakness. Some people believe that it short-changes the gifted, and others disagree with its 

efficacy for learners such as minorities and the learning-disabled (Matthews, 1992; Tateyama-

Sniezek, 1990). Lack of understanding among teachers and researchers about the in depth 

meaning of cooperative group learning makes it a harder process.  Willis (1992) states that 

roughly ten percent of teachers nationwide use cooperative group learning.  In the 1970s the 

utilization of   cooperative learning appeared in report. Since then, the use of cooperative group 

learning’s development has been exceptional.  

 

Many studies have been conducted by researchers and published. The findings show the 

benefits of cooperative learning for academic, social, and personal agendas which is still 

beneficial in the 21st century of learning. Cooperative group learning has encountered fast 

changes in academic matters, but comparable growth in applied settings, such as higher 

learning classrooms, has not kept pace.  Antil et al. (1998) and Puma, Jones, Rock, & Fernandez 

(1993) find that most teachers’ lessons lack of conducting cooperative group learning 

instruction in their ESL writing classroom. Motivational perspectives (Slavin1995a, 1995b) on 

cooperative group learning mainly focus on the reward or goal structures. In this perceptive, 

cooperative group learning creates circumstances whereby individual personal aims can only 

be achieved if the group works together. In reference to Slavin, rewarding groups based on 

group performance creates an interpersonal reward structure in which group members will give 

or withhold social reinforces such as praise and encouragement in response to group mates task 

related work ( Slavin, 1995 a). Major findings under cognitive perspectives believe that 

interaction among pupils will increase achievement due to the mental processing that happens. 

The primary assumption of developmental perspectives, on the other hand, holds that 

interaction among pupils increases their mastery of the concepts in the tasks. Vgotsky (1978) 

hold the view that learning first takes place in interpersonal communication among students 

before it becomes a mental process for the individual.  Therefore, this study intends to examine 

the benefits of cooperative group learning and how it motivates the students’ performance in 

ESL guided writing in a tertiary context. 

 

 
Figure 1: Conceptual Framework of Cooperative Group Learning. 
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Cooperative group learning theory was by the father of cognitivism Jean Piaget and social 

constructivism Lev Vygotsky’s. This process can only happen successfully by exploring on 

learning and when you are ready and the need for help to advance to a higher level of 

knowledge and understanding (Shukor et al., 2012; ChanLin, 2012; Iqbal, Kousar, & Ajmal, 

2011). Cooperative group learning is closely  associated with social constructionist concepts 

that new acquired knowledge develops from a social construct (Meetoo-Appavoo, 2011; Choi 

& Kang, 2010).Choi and Kang (2010) found that classroom teachers  using cooperative  group 

learning strategies should include the use of educational digital technologies that support group 

working together with the help by the teachers  using active constructivism pedagogy to 

enhance learning with the  21st century learners in the classroom. 

 

Tools of intellectual adaptation is Vygotsky’s term for methods of thinking and problem-

solving strategies that students internalize through social interactions with the more 

knowledgeable students in the classroom. 

 
Figure 2: Theoretical framework that incorporates cooperative group learning 

 

Vygotsky (1978) sees the Zone of Proximal Development as the area where the most sensitive 

instruction or guidance should be given by teachers to allow students to develop skills, they 

will then use on their own independently to develop higher order thinking skills. 

Vygotsky also views interaction with peers in a cooperative group learning as an effective way 

of developing skills and strategies.  He suggests that teachers use cooperative learning 

techniques where less competent children would develop faster with help from more skilful 

peers within the zone of proximal development. 

 

3. Research Design  

 

This research was carried out with a student population frame of 25 students from multiple 

ability, gender, and races in one of the private colleges in Kuala Lumpur. These group of 

students were derived for this study because these samples will be sitting for the English 

examination end of the year. Therefore, they are accessible among the large population of the 

College. These samples were chosen randomly. Hence, the samples went through the extended 

writing essay practice as a preparation for the examination. 20 students were randomly assigned 

to cooperative group learning (experimental group) and 5 students in individual learning 
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(controlled group). The experimental group used to use cooperative group learning instructions 

while the teacher teach the control group using the traditional instruction. Students were given 

free choice to select whom they want to work with to ensure a more positive framework. This 

reduced the number of groups to enable easier class management and more intra-group 

participation.  

 

Each group were observed at a regular basis which constitutes once a week for two months, 

which is equivalent to eight observations of 60 minutes each. The cooperative group learners 

interacted among their group members while the non-cooperative group learners worked 

independently based on the same task given. The task was extended essay writing activity based 

on the notes, study materials, instructions   and guidelines provided which follows the format 

of the assessment. At the beginning of each class, teacher gave a brief twenty-minute 

introduction and explanation of the task to be completed. Another forty minutes were spent for 

the whole class participation.  Prior to that, twenty minutes were spent by the experimental 

group to be actively engaged in discussions and presentations using digital technology. 

Meanwhile, the non-cooperative group learners obtained their feedback through correction 

method from the teacher. Two writing activities based on the syllabus were conducted during 

the implementation of cooperative group learning. A pre-test and a post-test were administered 

on the first and last day of the session. This is to assess whether there is any improvement in 

the academic writing achievement test scores because of implementation of cooperative group 

learning. At the end of the entire session, randomly chosen groups and the individuals were 

interviewed.  

 

The instruments used in the study are classroom observation checklist, semi-structured group 

and individual interviews, pre-test, and post-test. Classroom observation checklists were used 

to study if student’s behaviour is closely related to their attitude in cooperative group work 

learning. Semi structured group interview was conducted to assess and observe how students 

responded as a group to cooperative group learning. Individual interviews were carried out to 

elicit information of student’s affective attitude and interest of learning in a group as well as to 

find out whether they would participate in cooperative group learning in the future. Along this, 

the pre-test and post-test were conducted to measure students’ performances and achievements 

to find out their improvements and reported accordingly   

 

4. Findings and Discussion 

 

Through this small scale of study researcher has found out that, the use of cooperative group 

learning in the ESL classroom has promoted an active learning classroom. By the end of the 

study based on the continuous extended essay produced by students weekly it has shown great 

improvement in academic writing as opposed to students who were chosen to do individualistic 

learning based on the chosen writing topics assigned. Students who worked on their own with 

some corrective feedback received from the researcher were able to write well however, 

students who worked in cooperation and collaborated were able to produce a good academic 

writing with brilliant ideas and examples provided. Peer learning and immediate peer 

correction enabled students to immediately learn from their own mistakes and continuously 

improve on their academic writing skills each week. 

 

Researcher also identified that apart from academic excellence students who worked in a 

cooperative group learning were able to work closely students who come from diverse culture, 

and it has improved their interpersonal and group communication skills. Compared to students 
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who worked individually who had less opportunity to communicate and expand their ideas to 

write essays based on diverse point of views.   

Based on the interview students have mentioned that working in groups saves their time of 

producing an essay because they get the opportunity to brainstorm brilliant ideas together. It 

promotes an active learning in the classroom and a positive peer learning. Students who worked 

on their own look forward to work together in group and then writing on their own. Likewise, 

students who worked in groups believe that cooperative group learning does promote a 

productive and effective teaching and learning among peers in the classroom. Nevertheless, 

students mentioned that they still need teachers’ guidance s facilitator when they need to solve 

a problem while writing. Despite all the positive feedbacks from the students they mentioned 

that it’s still undeniable that there are some students who took the advantage to remain silent 

throughout the discussion and just be a passive member. Some students felt that it’s unfair 

however some students claimed that it’s their loss of they do not participate in a group 

discussion to write better essays in the ESL classroom. Researcher’s intervention throughout 

the cooperative group learning is very important to ensure all students participate in the 

dissuasion and no students dominate or being left out in the cooperative group learning.  A set 

of rules and guidelines must be set prior to the cooperative group learning and a checklist must 

be prepared for continuous observation by teachers while implementing a cooperative group 

learning in the ESL classroom.   

 

Limitations of the study  

This study is based on only a small scale of sample size of 25 students. The small sample size 

selected may be unable to provide further conclusive results. Hence, generalization of the 

findings in the study might not be applied. Another problem of this study might be the duration 

of the experiment is only 3 months. Hence, it is insufficient to measure the quality of the 

outcome as writing based on a pre-test and a post test results because writing is an ongoing 

process.  

 

Conclusion  

Cooperative group learning has been proven over the years to be an effective teaching and 

learning tools for students to learn actively together in the classroom. This teaching and 

learning strategy would help to develop students’ academic and social interaction skills needed 

for the 21st century learning and workforce. The ultimate goals of students working together is 

to achieve good results and achieve their common learning goals in the classroom. Apart from 

that, while working together in groups students can learn how to be more empathetic and 

compassionate that would promote a healthy learning environment among the digital learning 

generation. Finally, students believe that learning individually they tend do little as compared 

to working in groups together they can do more and better academically.  

 

References 

 

Ahern-Rindell, A. J. (1998). Applying inquiry-based and cooperative group learning strategies 

to promote critical thinking. Journal of College Science Teaching, 28(3), 203. 

Ahsanah, F. (2016). ‘Group Investigation’: A Cooperative Learning Method for the 10th Grade 

Students in Speaking English Classroom. Tell: Teaching of English Language and 

Literature Journal, 3(1). 

Antil LR, Jenkins JR, Wayne SK, Vadasy PF. Cooperative Learning: Prevalence, 

Conceptualizations, and the Relation Between Research and Practice. American 

Educational Research Journal. 1998;35(3):419-454. 

https://doi.org/10.3102/00028312035003419 

https://doi.org/10.3102/00028312035003419


 International Journal of Advanced Research in Education and Society 

e-ISSN: 2682-8138 | Vol. 4, No. 2, 65-74, 2022 

http://myjms.mohe.gov.my/index.php/ijares 

 

73 
Copyright © 2022 ASIAN SCHOLARS NETWORK - All rights reserved 

Bukunola, B. A. J., & Idowu, O. D. (2012). Effectiveness of cooperative learning strategies on 

Nigerian junior secondary students’ academic achievement in basic science. British 

Journal of Education, Society & Behavioural Science, 2(3), 307-325. 

ChanLin, L. J. (2012). Learning strategies in web-supported collaborative project. Innovations 

in Education and Teaching International, 49(3), 319-331. 

Garrote, A., Sermier Dessemontet, R., & Moser Opitz, E. (2017). Facilitating the social 

participation of pupils with special educational needs in mainstream schools: A review 

of school-based interventions. 

George, P. G. (1994). The Effectiveness of Cooperative Learning Strategies in Multicultural 

University Classrooms. Journal on Excellence in College Teaching, 5(1), 21-30. 

Gillies, R. M. (2016). Cooperative Learning: Review of Research and Practice. Australian 

Journal of Teacher Education, 41(3). http://dx.doi.org/10.14221/ajte.2016v41n3.3 

Iqbal, M. J., Kousar, N., & Ajmal, M. (2011). Collaborative learning: Myth for distance 

learning. International Journal of Academic Research, 3(4), 605-608. 

Johnson, D. W., & Johnson, R. T. (2008). Social Interdependence Theory and Cooperative 

Learning: The Teacher’s Role. In R. M. Gillies, A. Ashman, & J. Terwel (Eds.), 

Teacher’s Role in Implementing Cooperative Learning in the Classroom (pp. 9-37). 

New York: Springer. https://doi.org/10.1007/978-0-387-70892-8_1 

Kang, M., Heo, H., Jo, I., Shin, J., & Seo, J. (2010). Developing an educational performance 

indicator for new millennium learners. Journal of Research on Technology in 

Education, 43(2), 157-170. 

Karen M. Tateyama-Sniezek. (1990) Cooperative Learning: Does it Improve the Academic 

Achievement of Students with Handicaps? 

https://doi.org/10.1177/001440299005600506 

Matthews, M. R.: 1990b, ‘History, Philosophy, and Science Teaching: What Can Be Done in 

an Undergraduate Course?’, Studies in Philosophy and Education 10(1), 93–98. 

Meetoo-Appavoo, A. (2011). Constructivist-based framework for teaching computer science. 

International Journal of Computer Science and Information Security, 9(8), 25. 

Pratiwi, V. U. (2020). Improving Students' Writing Skills through Collaborative Learning: A 

Case Study of Senior High School Veteran 1 of Sukoharjo. Theory and Practice in 

Language Studies, 10(5), 527-535. 

Puma, M.J. Jones, C.C., Rock, D., & Fernandez, R. (1993). Prospects: The congressionally 

mandated study of educational growth and opportunity. Interim Report. Bethesda, 

MD: Abt Associates 

Robert E. Slavin (1985). Cooperative Learning: Applying Contact Theory in Desegregated 

Schools Volume 41 Issue 3 Pg 45 -62 https://doi.org/10.1111/j.1540-

4560.1985.tb01128.x 

Sangadji, S. (2016). Implementation of cooperative learning with group investigation model to 

improve learning Achievement of vocational school students in Indonesia. 

International Journal of Learning and Development, 6(1), 91-103. 

Sharan, S., Sharan, Y., & Tan, G. C. I. (2013). The group investigation approach to cooperative 

learning. C. Hmelo-Silver, C. Chinn, C., A. O'Donnell, C. Chan, C.(Eds.), 

International Handbook of Collaborative Learning, 351-369. 

Shukor et al., 2012 Shukor, N.A., Tasir, Z., Van der Meijden, H. & Harun, J. (2012). An 

integrated analytical model to gain knowledge from students’ online discussions. 

Slavin, R. E. (1978). Student teams and achievement divisions. Journal of Research and 

Development in Education, 12, 39–49. 

Tran, V. D., Nguyen, T. M. L., Van De, N., Soryaly, C., & Doan, M. N. (2019). Does 

Cooperative Learning May Enhance the Use of Students' Learning Strategies? 

International Journal of Higher Education, 8(4), 79-88. 

http://dx.doi.org/10.14221/ajte.2016v41n3.3
https://doi.org/10.1007/978-0-387-70892-8_1
https://doi.org/10.1177/001440299005600506
https://doi.org/10.1111/j.1540-4560.1985.tb01128.x
https://doi.org/10.1111/j.1540-4560.1985.tb01128.x


 International Journal of Advanced Research in Education and Society 

e-ISSN: 2682-8138 | Vol. 4, No. 2, 65-74, 2022 

http://myjms.mohe.gov.my/index.php/ijares 

 

74 
Copyright © 2022 ASIAN SCHOLARS NETWORK - All rights reserved 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 

Cambridge, MA: Harvard University Press. 

Willis, S. (1992). Cooperative learning shows staying power. ASCD Update, 34(3), 

1-2. 

Yangzom, T., & Phu-ampai, S. (2017, September). Using cooperative learning in teaching 

topographical map in geography to enhance learning achievement of 10th grade 

students in Bhutan. In Rangsit Graduate Research Conference: RGRC (Vol. 12, pp. 

781-793). 

Yavuz, O., & Arslan, A. (2018). Cooperative learning in acquisition of the English language 

skills. European Journal of Educational Research, 7(3), 591-600. 

 

 

 


